This paper reports the findings of an investigation into nativeEnglish-speaking lecturers lecturing to non-native-English-speaking students at a university in Hong Kong. The study is a follow-up to an earlier investigation on students' perceptions, problems and strategies in attending lectures in a second language (Flowerdew and Miller 1992 
Introduction
English is increasingly being used as the language of instruction at tertiary level. In spite of its shortcomings, the lecture remains the principal medium of teaching in universities and other tertiary institutions of learning. As a result of this increasing use of English in lectures, considerable attention has been given to the problems of non-native-English-speaking students who receive lectures in English. Research has been undertaken into second language academic listening comprehension (see Flowerdew 1994 , for review) and a wide range of pedagogic materials designed to improve students' listening skills has been developed (for example: Lebauer 1988, Roguski and Palmberg 1990, and Beglar and Murray 1993) . The focus of research and pedagogy, however, has been almost totally focused on the student. Very little attention has been given to the other side of the lecture equation, that of the lecturer. This paper investigates lecturing in English as a second language from the lecturer's point of view and as such is a first attempt to redress this balance.
The paper reports on the experience of 10 native-English-speaking university lecturers lecturing in English to non-native, Cantonesespeaking audiences in a university in Hong Kong. It describes how the lecturers perceive the lecturing experience, the problems they encounter, and the strategies they use to overcome these problems. The paper is a follow-up to an earlier study (Flowerdew and Miller, 1992) which considered the second language lecture experience from the perspective of a group of students receiving their first course of lectures in English. The research site for both studies was City University of Hong Kong (CityU) (formally City Polytechnic), which is an English-medium university. This paper, like its predecessor, is based on the premise that the knowledge derived from these investigations will provide insights to support learning, teaching, and curriculum planning. ' 
Previous Related Studies
To date, to our knowledge, only two papers have investigated how lecturers lecturing to non-native-speaker students perceive the task and how they go about it. Whereas the present study is directed at audiences made up completely of non-native (Cantonese) speakers of English, these two papers reported studies directed at faculty in the U.S., where audiences would have consisted of both native and non-native-speaker listeners.
In the first of these studies, Powers (1986) Directly related to the present study is our earlier investigation into students' perceptions, problems and strategies in attending lectures in English (Flowerdew and Miller, 1992 
The Students
The students lectured to by the participants in this study were Hong Kong Cantonese speakers. The background of the students is similar to that described in our earlier study (Flowerdew and Miller, 1992 Students' Comments: Further triangulation with the lecturer-focussed data was obtained by asking students to provide written comments immediately following eight of the lectures. Further student comments were elicited by means of interviews with ten students selected at random from three of the classes.
Lecturers' Perceptions
For reasons of space our report of lecturers' perceptions will be relatively brief. This will leave more room later for us to report in greater detail on our data concerning problems and strategies, data which turned out to be much richer.
The data on lecturer perceptions shows that most lecturers were in general positive in their attitude and experience in lecturing at CityU. When asked how important they felt the lecture medium to be in relation to other forms of instruction, such as tutorials, reading assignments, and laboratory practicals, the majority of lecturers felt lectures to be very important. Lecturers LG: (pre) I'm always asking them questions and I always stare at a particular student and you normally get some response. If there isn't a response then I am pretty sure that they haven't understood.
Mind you, the response is very minimal. This is perhaps not surprising when we consider the influence of the students' secondary school background where they are expected to be deferential to their teachers and little emphasis is put on participation on the part of the student. However, on those rare occasions when students asked questions, this was a useful source of feedback for lecturers:
LA: (log) It was apparent that the students had grasped the contents of the previous lecture for they were (Flowerdew and Miller, 1992) , which focussed on CityU students in lectures. First, to what extent are the student perceptions in the earlier paper corroborated by the lecturer perceptions in this study? Students and lecturers are in agreement that speed of delivery is the main barrier to understanding, followed by difficulties with vocabulary. Both lecturers and students are aware of students' poor notetaking skills. In addition, the reluctance of students to ask questions is noted by both lecturers and students. Students and lecturers are in agreement, also, on the value of the use of visual support and frequent repetition as aids in lecture comprehension.
Turning now to the discrepancies between the earlier findings and those of the present study, in this paper we have reported the difficulties lecturers find with culturally-based references and in particular the use of humour; we have reported on the difficulties the lecturers have in using a more interactive teaching style and in obtaining verbal feedback from students; we have referred to the attempts by the lecturers to compensate for students' poor notetaking skills by the provision of handouts, overhead transparencies and use of the white-board; we have noted the sympathetic attitude and encouragement lecturers try to give to students in matters related to language ability. These are all areas which have been reported to us by lecturers, but which were not present in the student-derived data.
From the student data there are two areas in particular where lecturers did not demonstrate awareness of aspects of student behaviour. These are, first, the great difficulties students had in concentrating. No lecturers referred to this problem, or if they did, it was in passing. If lecturers had been aware of such a problem one would imagine that something would be done to break up the lectures, many of which lasted for two hours (with or without a break). Secondly, lecturers were not generally aware of strategies students used to compensate for limited English proficiency. The students in our earlier study reported making considerable use of peer help ( although this was often seen as a disrupting influence in the lecture and not viewed positively by many lecturers) and of marking up the textbook in Cantonese as aids in understanding. The fact that the English-speaking lecturers did not report being aware of these strategies when asked to describe students' compensatory strategies in their interviews emphasizes the difficulty they experience in fully understanding their students' learning style.
Comparison with studies conducted in the U.S.
How do the findings of this study compare with the findings of research conducted into second language lecturer attitudes and behaviour in other locations? Both Powers (1986) and Mason (1994) studied lectures given to mixed audiences of natives and non-natives in the United States, so, given this difference in the make-up of target audience and in geographical and social context, we would be prepared for considerable discrepancy between the findings of these studies and of our own. For example, in the U.S. studies the onus for understanding international and local American examples is placed on the students and little mention is made of lecturers trying to contextualize examples for specific groups of students. Lecturers in the U. S. studies often used give-and-take or report-and-discuss types of lectures and avoided the traditional talk-and-chalk style which most of the foreign students would have been used to, thereby putting the responsibility to change their lecture behaviour onto the students. A third area of discrepancy between Powers' and Mason's studies and our own is in student behaviour during lectures -no mention is made of peer help or indiscipline in either study, yet it is a focal point for the students and lecturers in both our studies conducted in Hong Kong. Nevertheless, there are a number of features which the findings of these studies have in common with ours.
In the case of Powers (1986) it is notable that, in line with our own findings, for both lecturers and students, speed of delivery and vocabulary were singled out as the most problematic areas. Following informally structured lectures was also identified as a significant problem, as it was in our case. For Mason, similarities between her findings and our own were the awareness on the part of lecturers of student problems in asking and answering questions (especially in the case of Asians) and the extra assistance lecturers gave non-natives by providing copies of outlines and notes. In addition, like our lecturers in Hong Kong, Mason' s lecturers in the U.S. were very much aware of the special problems of their non-native students and made special efforts to help them.
Conclusion
This paper has shown how one group of lecturers in a particular cultural setting -but a cultural setting which exists also with lesser or greater differences in many tertiary institutions in many parts of the world -perceive the process of lecturing to non-native-speakers of English, the problems they encounter, and the strategies they use to overcome these problems. The findings from our previous study into student perceptions, problems and strategies (Flowerdew and Miller, 1992) Flowerdew, 1994, and Lynch, 1994 With more discussion as to how to maximize the effectiveness of lectures at university all stakeholders in the educational process will benefit -lecturers will feel more confident and at ease with the lecture event, students will understand more easily and fully the content of their lectures, and the university will produce more confident graduates, both in terms of their knowledge and language ability. Notes 1. There is a third study (Arden-Close, 1993) , but this focusses solely on lecturers' problems with vocabulary.
